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Abstract 

 
This study aims to investigate the Low-grade primary school students’ Social Skills with reference to their 
parents’ Acceptance and Rejection. The sample consisted of 150 students and their parents of different private 

schools of Multan city. Information was collected by using Urdu translated versions of two scales; Parental 

Acceptance-Rejection Questionnaire (PARQ; Haque, 1981) and Social Skills Scale (Khan, 2005). The data was 
quantitatively analyzed by using SPSS. Demographic variables of the present study were gender, family system, 

family size and family income. The results of the study indicated that Paternal and Maternal rejection negatively 

predicted Social skills. Low grades students who perceived more rejection from their parents had less social 
skills, as compared to low grades students who perceived acceptance from their parents. There was no gender 

difference found in terms of social skills and perceived parental rejection. Joint families’ students were higher 

on social skills and perceived Rejection by their parents. Difference in terms of family size was found with 
more perceived paternal and maternal rejection in large families and more paternal rejection in low income 

families. Social skills were higher in students belonging to large and high income families. 

 
Key words: Parental acceptance-rejection, Social skills, Low grade primary school students, gender, family system, 

 family size, family income  

 

Introduction 

 

Social skills are very important for the communication of 

children’s needs, thoughts and feelings to other people around 

them. By developing social skills, they get prepared for 

healthier interactions in all aspects of their lives. Involvement 

of such skills gets approval from society. Moreover, it helps 

an individual to cope with the environment (Walker, 1983). 

These skills are crucial for an individual’s day to day life 

situations and academic environment for success of the 

children. By having good social skills, children not only relate 

with their peers but also maintain good relationships with 

their teachers. Social skills help students in coping effectively 

with the school environment as well.  Social skills promote 

positive interaction and help in avoiding negative interactions 

with others (Flowers, 2008). 

In a family system, Parents are the most important figures 

and effectively the first ones of child attachment formation. 

Parents adopt different children rearing practices. According 

to theory of Parental Acceptance-Rejection (Rohner, 1975), 

Positive feelings like care, nurturance, simple love affection 

etc., are termed as parental acceptance.  
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However, parental rejection is described as the deficiency or 

absence of warmth, care, love, support, encouragement, etc. 

Hurtful emotions and attitude are significant for it. Research 

evidence (Rohner, 1975; Rohner & Rohner, 1980) shows that 

development and psychological adjustment of children and 

adults is affected by their relationship quality with their 

parents either perceived as accepted or rejected. 

Skill set and outward behavior of children are directly 

inspired by attitude of Parents. Apart from several personal 

and environmental factors (less self-control, barriers of 

language, difficulties in communication, mental health issues 

and stressful home environment) that contribute in developing 

social skills, parental involvement and acceptance is the first 

and foremost among all of them. Good caring parents give 

enough quality time to their children, set rules, and convey 

expectations and guide at each step of life. Adaptation of 

positive behavior and social skills by parents helps children to 

maintain healthy social relations. Parental love and attention 

thus, has a standard influence on upbringing of their children. 

Parental acceptance, parental involvement and healthy 

parental interaction with children tend to develop healthy 

social skills and social competence (El-Nokali et al., 2010; 

Ruth & Shafiq, 2010). 

According to Rohner et al., (2005), evidence from more 

than 2000 studies shows children regardless of belonging to 
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different gender, age, cultures, or ethnicity tend to show 

psychological maladjustment if their need for acceptance 

from their parents is not met. Moreover, individuals with 

perceived rejection tend to develop different mental health 

related issues as compared to individuals with perceived 

acceptance. Moreover, research evidence from different 

studies also suggest that father’s acceptance and rejection is 

as important as mother’s because it contributes in the 

development of psychological and behavioral problems, as 

well as health and wellbeing of children (Rohner & 

Veneziano, 2001; Veneziano, 2000). A literature review (Ali, 

2011) of different studies conducted in various countries 

which includes Mississippi Delta, India, Estonia, Pakistan, 

Turkey, USA, Republic of Slovenia, Canada, and Bangladesh; 

suggested that perception of acceptance was a significant 

contributor of self-image and psychological adjustment of 

children. Özbi̇ler (2016) also provided the evidence that those 

children who perceived rejection from their mothers tend to 

have more psychological and social maladjustment. 

Apart from having strong influence on the personality 

development of children, parental warmth and care is 

evidenced to have positive influence on the academic 

achievement of children. Students' grades are largely 

influenced by the perceived rejection from parents. Thus, 

students' academic achievement is based heavily on the 

family interaction. Vierstein and Hogan (1975) suggested that 

parental acceptance, extra encouragement, and the provision 

of a constant healthy home environment increase the desire to 

achieve academic goals. Vast literature (Deslandes, et al., 

1997; Lakshmi &Arora, 2006;Obayan & Jimoh-Cook, 

1992;Pérez Sánchez et al., 2013;Tárraga et al., 2017; 

Vierstein & Hogan, 1975) provides evidence that the 

academic achievement of the children is found to be strongly 

linked with the parental behavior. This suggests that parental 

rejection leads to the poor grades in school. 

Students' academic achievement is very important for the 

development of their self-confidence, self-image, and better 

future. Educational counselors, school psychologist and social 

workers argue that less social skills may be a contributing 

factor of low academic performance of students. Students 

who have less social skills, may lack readiness in cooperative 

learning and show aggressive behavior towards peers and 

teachers which in turn may affect their academic skills i.e. 

study related behaviors, decision making skills, critical 

analysis, performance kills etc. They may face disciplinary 

consequences as a result of inability to perform an expected 

appropriate behavior. Therefore, teachers also emphasize the 

significance of social skills i.e. cooperation, self control etc. 

in behavioral and academic achievement (Lane, et al., 2003). 

Evidence from a previous study suggests that social skills 

serve as a predictor of academic achievement (Marturano & 

Pizato, 2015).Students with less social skills face difficulty in 

socializing with their colleagues and teachers. They may also 

show behavioral deficits and academic failure (Gresham et al., 

2010). Considering importance of social skills, Present 

research was designed to explore the extent of social skills in 

low grade students, also specifically to identify the 

differences with respect to demographic variables. It was also 

aimed to investigate the contributing factor of parental 

behavior in development of social skills. Researchers and 

educators have emphasized the important role of positive 

relationship of parents with children because of its significant 

impact on children’s attitudes and behaviors in academic as 

well as general setting. A recent study (Nawaz et al., 2019) 

found that parental rejection was a significant predictor of low 

social skills in children of single parents. While investigating 

parental behavior and their connection with children social 

skills, it is important to incorporate the demographic factors. 

Previous literature shows that boys and girls perceive 

different levels of parental acceptance and rejection (Imam & 

Shaikh, 2005; Khaleque, et al., 2018; Khan et al., 2014) and 

show different show skills (Abdi, 2010; Benenson, 1996; 

Grasham & Elliot, 1990; Taylor et al., 2002). Theories of 

family structure emphasize that family relations and the 

environment influences growth of a person (Olson et al., 

1979). Relationship of Family and children is considered as 

network and system of interaction. Family plays a very 

important role in the development of children. Children learn 

socialization practices primarily from their family members. 

Family system, no. of children and family income seem to be 

interested areas to incorporate in research of social skills of 

children. Pakistan is an Asian country where family influence 

is strong because of collectivistic nature. Although, wide 

range of research literature emphasized on role of parental 

care and warmth in personality and behavioral problems of 

children, limited research trace the role of parental rejection in 

predicting social skills specifically with reference to low 

grade students. Therefore, this research will fill the gap and 

highlight the role of parental involvement in development of 

social skills and add in understanding of demographic 

differences.

Objectives of the Study 

 Exploring the predictive relationship of perception of 

Parental (Paternal and Maternal) Acceptance-Rejection 

and Social Skills of primary school students with low 

grades. 

 To compare differences in gender, family system, no. of 

children in family and family income in low grade 

primary students in terms of perceived parental (Paternal 

and Maternal) acceptance-rejection, and social skills. 

Hypotheses of the Study 

On the basis of objectives, following hypotheses were 

formulated: 

 Parental rejection (Maternal and Paternal) will negatively 

predict social skills in primary school students with low 

grades. 

 There will be less social skills in Primary school students 

with low grades with perceived maternal and paternal 

rejection in comparison with social skills of low grade 

Primary school students having perceived maternal and 

paternal acceptance. 

 Girls will perceive more rejection and have high social 

skills as compared to boys. 

 Students belonging to joint families will perceive more 

parental rejection and have high social skills as 

compared to students belonging to nuclear families. 

 Students belonging to high income families will have 

less parental rejection and more social skills as compared 

to low income families. 
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Method 

 

Participants 

150 Primary school students with low grades and their 

150 parents were selected as the sample. Children of grade 2 

to grade 5 were taken. Their age range was from 6 to 11 

years. 58.7% (n = 88) children were boys and 41.3% (n = 62) 

were girls. During research students were attending school. 

62% (n = 93) mothers were asked to fill the questionnaires 

and 38% (n = 57) were filled by fathers. To collect the sample 

different private schools of Multan city were approached. For 

the selection of the participants, multistage sampling was 

done. In the first stage, private schools’ students list was made 

with monthly fee ranging from 3000Pkr to5000Pkr per month 

to monitor the effect of socioeconomic factor. During the 

second stage, 5 private schools were selected in the sample 

randomly. In the third stage, students were selected with low 

grades based on last record of examination and teacher’s 

evaluation. Students who performed with grade D and below 

in previous class and in all the assessments of current class 

were put in the category of low graders. The teachers’ 

evaluation of students considering them low performers in the 

class was also taken into account. Those children were 

included who had both biological parents alive and living 

together.  

Instruments 

The current study employed the following instruments to 

measure the variables 

Parental Acceptante-Rejection Questionnaire (PARQ) 
PARQ (Rohner et al., 1980), was designed to measure the 

children’s’ perceptions of parental acceptance and rejection. It 

was constructed for children with age range7-13 years. Two 

forms which consist of 60 items each are to be filled by 

children to measure their perceptions about their parents; both 

father and mother. The scale has 4 subscales i.e. parental less 

warmth and affection, parental neglect and indifference, 

parental hostility and aggression, and parental rejection. The 

overall scores on the forms, ranges from a low of 60 

(maximum perceived acceptance) and a high of 240 

(maximum perceived rejection). The score equal to or above 

150 indicates perceived rejection and the score below 150 

indicates perceived acceptance. The questionnaire takes 

almost 10-15 minutes to complete. The participants respond 

to a 4-point likert scale. Its range is from “almost always 

true”(4) through “almost never true”(1).A composite score is 

obtained by adding the scores on all the subscales after 

reverse scoring of the negative items. To conduct this study, 

Urdu translated version of Parental Acceptance-Rejection 

Questionnaire developed by Haque, (1981)was administered 

on the respondents. Total and sub-scales’ reliability of this 

scale was from.72 to .90. Maternal and Paternal Acceptance-

Rejection questionnaires’ alpha reliability calculated for this 

study was .75 and .76 respectively. 

Social Skills Scale 
Social Skills Scale (Khan, 2005) is comprised of 52 items. 

4-point likert scale is used to measure responses ranging from 

never to be scored (0) to always (3). This scale measures  

 

 

 

 

 

social skills with 8 different dimensions. The total score of 

this scale is the average of all the categories measured on this 

scale. Lowest possible score is 0 and highest possible score is 

156 on this scale. High score shows more social skills of the 

respondent. Parents of low grade primary school students 

responded on this scale to give answers about social skills of 

their children. The test-retest reliability of this scale was 0.86, 

however, Split-half reliability and Alpha reliability 

coefficients were 0.83 and 0.93 respectively. For this scale, 

Alpha reliability coefficient was calculated as 0.95.  

Demographic Variable Sheet 

It was used to get personal details of primary school 

students with low grades. The details included gender, age, 

no. of siblings and family system. 

Procedure 

Before starting, an authority letter was issued from 

University stating the purpose of the study and verifying the 

identity of researcher. Afterwards, the administration of the 

Private schools of Multan was approached and permission 

was obtained from the concerned authors to conduct the 

study. The teachers of grade 2 to 5 were asked to provide a 

list of low grade students on the basis of their assessment and 

record of last examination. In order to administer PARQ, 

students were asked to get consent from their parents along 

with details of demographic sheet. In consent form it was 

assured that anonymity of participants and confidentiality of 

data would be maintained.  Parents were also sent social skills 

scale to respond to their perception of social skills about their 

children. The students and parents were asked to respond on 

all the items and they were also communicated to ask 

questions in case of ambiguity. It was instructed to parents to 

submit filled questionnaire to school within a span of 2 days. 

170 questionnaires were sent to parents, 157 were returned 

and complete however, 7 were incomplete, so they were not 

included in the study. The sample was screened into rejected 

and accepted groups based on the cut off score of Parental 

acceptance-rejection questionnaire. After making groups, 78 

(30 girls, 48 boys) low grade primary school students were 

identified as maternally rejected and 72 (32 girls, 40 boys) 

low grade primary school students were identified as 

maternally accepted. However, 72 (25 girls and 47 boys) low 

grade primary school students were identified as paternally 

rejected and 78 (37 girls, 41 boys) low grade primary school 

students were identified as paternally accepted. In the next 

step, MS-Excel was used for the entry of data and IBP SPSS 

was used to run descriptive statistics, reliability analysis, 

linear regression analysis, t test and one way-ANOVA. 

Ethical Considerations 

 Permission was taken for the use of the questionnaires 

from the concerned authors. 

 Informed consent was taken from concerned authority 

and participants. 

 Participants were assured of confidentiality their data. 

 Participants were provided with right of withdrawal at 

any time in the research. 
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Results 

Table 1 

Demographic properties of the low grade primary school students (N=150) 

 

Demographic variables Category F % 

Gender Girls 62 41.3% 

 Boys 88 58.7% 

Family system Nuclear 85 57% 

 Joint 65 43% 

No. of children in family 1-3 32 21.3% 

 4-6 91 60.7% 

 More than 6 27 18% 

Family income Below 40,000 33 22% 

 41,000-80,000  71 47.3% 

 Above 80,000 46 30.6% 

 

 

The scores of alpha reliability coefficients for the Parental 

acceptance rejection questionnaire (Maternal and Paternal) are 

acceptable. Moreover, Social Skills Scale presents good 

reliability. (see Table 2) 

 

Table 2 

 

Descriptive statistics and reliability coefficients of parental (paternal and maternal) acceptance-rejection 

questionnaire and social skills scale  

 

Scales 

 

No. of items 

 

M 

 

SD 

 

α 

PARQ for mothers 60 142.82 15.54 .75 

PARQ for fathers 60 143.17 15.61 .76 

Social Skills Scale 52 84.17 30.27 .95 

Note: N=150; PARQ=Parental acceptance rejection questionnaire 

 

 Paternal rejection statistically significantly predicted social 

skills, F (1, 70) =25.51, ***p< .001, R2 = .26. Value of 

coefficient (B=-1.20) suggests that increase in paternal 

rejection causes decrease in Social skills. Furthermore, 

Maternal rejection also statistically significantly predicted 

social skills, F (1, 76) =41.14, ***p< .001, R2 = .35.Value of 

coefficient (B=-1.36) suggests that increase in maternal 

rejection causes decrease in Social skills. (See Table 3) 

 

Table 3 

Perceived paternal and maternal rejection as predictor of social skills in low-grade primary school students 

Measure 

Paternal rejection Maternal rejection 

B SE B Β B SE B β 

Constant 
266.29    293.53    

Social Skills 
-1.20 .239 -.51*** -1.36 .21 -.59*** 

R .51    .59    

R2 .26    .35    

F 25.51***    41.14***    

∆ R2 .26    .35    

Note:N=150;for Paternal rejection, n=72; for Maternal rejection, n=78.***p<.001. 
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Table 4 

Mean differences in social skills along groups of primary school students with low grades having perceived parental 

rejection and acceptance 

Measures n M SD T p 95% CI 

LL    UL 

Cohen’s d 

Perceived 

Maternal 

Rejection 

 

78 67.87 25.13 

 

 

 

-10.62 

 

 

 

 

.000 

 

 

 

 

 

[-48.45 -33.25] 

 

 

 

 

1.75 

 

 Perceived 

maternal 

acceptance 

72 108.71 21.69 

Perceived 

paternal 

Rejection 

 

 

72 

 

66.03 

 

24.65 

 

 

-10.79 

 

 

 

 

.000 

 

 

 

 

 

[-48.78  -33.68] 

 

 

 

 

1.76 

 

 Perceived 

paternal 

acceptance 

78  

107.26 

 

22.13 

Note: N= 150***p<.001. 

 

Result indicated that there is a highly significant 

difference in the social skills of low grade students with 

perceived maternal rejected and acceptance (df=148, t=-

10.62, ***p<.001).The values of mean also depict high social 

skills in students with perceived maternal acceptance as 

compared to students with perceived maternal rejection 

(M=108.71, 67.87). It means that those students who 

perceived acceptance from their mothers had high social skills 

as compared to students who perceived rejection from their 

mothers. (see table 4) Findings reveal that there exists a 

highly significant difference in the social skills of students 

perceiving rejection and acceptance from their fathers (df 

=122.64, t=-10.79, ***p<.001). Mean analysis show high 

social skills in students with perceived paternal acceptance in 

comparison with students with perceived paternal rejection 

(M=107.26, 66.03).The values of cohen’s d (>.80) indicate 

large effect size. (see table 5) 

 

Table 5 
Mean differences of gender with respect to perceived maternal and paternal rejection and social skills 

Measures Gender N M SD T p 95% CI 

LL    UL 

Cohen’s d 

Perceived 

Maternal 

Rejection 

Girls 30 164.91 9.97  

-.447 

 

.657 

 

[-6.23     3.95] 

 

0.12 

Boys 48 166.05 11.58 

Perceived 

Paternal 

Rejection 

Girls 25 164.40 10.77  

-.70 

 

.486 

 

[-7.05    3.39] 

 

0.17 Boys 47 166.23 10.47 

Social 

Skills 

Girls 62 92.92 33.05  

1.81 

 

.072 

 

[-.831   19.42] 

 

0.29 Boys 88 83.63 29.31 

Note: For maternally rejected, N=78; for paternally rejected,N=72; for social skills, N=150. 

 

Table 6 depicts a non-significant gender difference in low 

grade students on the basis of perceived maternal and paternal 

Rejection and social skills(df =76, t=-.447, p>.05;df =70, t=-

.70, p>0.05; df =148, t=1.81, p>0.05).  

 

Result suggests a highly significant difference in perceived maternal, paternal rejection and social skills of the nuclear and 

joint families (df =76, t=-5.08, ***p<.001; df =70, t=-4.93, ***p<.001; df =148, t=-2.34, *p<0.05) with more rejection and 

social skills in joint families as compared to nuclear families (M=171.82, 160.80; M=171.71, 160.98; M=94.17, 82.34) (see table 

6 ) 
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Table 6 

 

Mean differences of groups of family system with respect to perceived Parental rejection and social skills 

Measures Family 

system 

N M SD t p 95% CI 

LL    UL 

Cohen’s d 

Perceived 

Maternal 

Rejection 

Nuclear 44 160.80 9.19  

-5.08 

 

.000 

 

[-15.35 -6.71] 

 

1.15 

Joint 34 171.82 9.89 

Perceived 

Maternal 

Rejection 

Nuclear 41 160.98 8.62  

-4.93 

 

.000 

 

[-15.07  -6.40] 

 

1.16 Joint 31 171.71 9.79 

Social 

Skills 

Nuclear 85 82.34 29.93  

-2.34 

 

.021 

 

[-21.81 -1.83] 

 

0.38 Joint 65 94.17 31.63 

Note: For maternally rejected, N=78; for paternally rejected, N= 72; for social skills, N=150.*p<.05, ***p<.001. 

Table 7 

 

Mean differences along groups of no. of children and family income of primary school students with low grades with respect to 

perceived maternal and paternal rejection 

 

 

Note: for maternally rejected, N=78; for paternally rejected, N=72*p<.05,**p<.01. 

 

Analysis of Kruskal Wallis H test shows a significant 

difference in students perceived maternal rejection H (2) = 

14.07, *p<.05. The findings depict that primary school 

students with low grades having more members in family 

perceive more maternal and paternal rejection. Post hoc Mann 

Whitney using Bonferroni adjusted alpha level of .017 (.05/3) 

was used to compare all groups. Group 1 and 3 and 2 and 3 

were significantly different (U (n=15, n=18)=55.5, z=-2.87, 

p=.003) and U=(n=45, n=18)169, z=-3.593, p=.000). 

However, there was no significant difference between group 1 

and 2. Further results also show a significant difference in 

students perceived paternal rejection on the basis of family 

size H (2) = 6.76, **p<.01. (see table 7) However, in pair 

wise comparison no significant different was found between 

each pairs. Furthermore, there was no significant difference 

found in the maternal rejection of students on the basis of 

family income. However, there was a difference in terms of 

paternal rejection. H (2) = 7.72, *p<.05. Students belonging to 

Measures   N Mean ranks M χ2 p 

Post hoc 

Mann- 

whitney 

Maternally rejected No. of children 1-3 15 33.10  14.07 .034 3>1,2 

  4-6 45 34.62     

  More than 6 18 57.03     

Paternally rejected 

 
No. of children 

1-3 13 28.50  6.76 .001 3>1,2 

4-6 38 34.00     

More than 6 21 45.98     

 

Maternally rejected 
Family income 

Less than 40,000 

 
16 41.56  .961 .618 - 

40,000-80,000 48 37.58     

More than 80,000 14 43.71     

Paternally rejected 

 

 

 

Family income 

Less than 40,000 22 46.82  7.72 .021 1>2,3 

40,000-80,000 31 31.90     

More than 80,000 19 32.05     

 

 

38     Waheed, Masroor and Fayyaz 



low income families had faced ore paternal rejection. Pair 

wise comparison revealed a significant difference only 

between groups 2 and 3(U (n=128, n=129) =224, z=-2.90, 

p=.004) . 

 

 

Table 8 
Mean differences along groups of family size and family income of primary school students with low grades with respect to social 

skills  

 

 
Demographic 

variable 
Groups n M  SD  F  η2 

Tukey’s 

PostHoc 
 

 

Social skills 

 

No. of children 

1-3 32 74.34  30.65  

6.8** 

 3>1,2  

4-6 91 87.38  31.14  0.26   

More than 6 27 103.30  24.66     

Social skills 

 
Less than 

40,000 
33 147.21  17.88 

7.69** 

     

Family income 
40,000-

80,000 
71 145.05  16.24  0.08  3>1,2  

 
More than 

80,000 
46 158.02  20.13      

Note: N=150. **p<.01. 

 

There was a significant difference in social skills of low 

grade students having different family size, F (2, 147) = 6.8, 

**p<.01). These results suggest that primary school students 

with low grades belonging to families with more children had 

more social skills. The value of η2= 0.26 (<.50) indicates 

small effect size.  Furthermore, there was a also significant 

difference found in the social skills of low-grade primary 

school students belonging to high income families F (2, 147) 

= 7.69, **p<.01).The value of η2= 0.08 (<.50) also indicates 

small effect size. (see table 8) 

 

Discussion 

 

The findings of this study supported our first hypothesis 

as it was suggested that paternal and maternal rejection 

negatively predicted social skills. Increase in paternal and 

maternal rejection preceded decrease in social skills. It means 

that parental behavior towards children helps in development 

of social behavior of children. Parental care giving behavior 

exerts immediate and lasting effect on the overall social 

functioning and practices of children including areas of moral 

development and to interaction with peers and academic 

achievement. A previous study (Nawaz et al., 2019) also 

suggested that parental rejection was a significant predictor of 

low social skills in children having single parents. El-Nokali 

et al. (2010) also found that increase in parental involvement 

predicted an improvement in social skills. Bennett and Hay 

(2007) concluded that high parental involvement helps in 

development of social skills of children. Likewise, Feldman 

and Masalha, (2010) and Rohner (1975) also asserted that 

parental rejection may lead to less social interaction and 

social competence.  

Furthermore, this study provided a support with respect to 

second hypothesis as the findings suggested a highly 

significant difference in terms of social skills of low grade 

primary school students perceiving parental (maternal and 

paternal) acceptance and rejection. Students perceiving 

maternal and paternal rejection exhibited fewer social skills in 

comparison with students perceiving maternal and paternal 

acceptance.  The reason might be the rejected children make 

themselves emotionally detached from parents because they 

feel resentment and in turn they behave same with their other 

relationships.  A Previous study (Ruth & Shafiq, 2010), also 

suggested that  family bond, activities with father, mother’s 

sensitivity to the needs of children and a healthy interaction 

during infancy helps in promoting social competence in 

children and the interaction.  

Results of this study showed no support for the gender 

difference on the basis of perceived maternal and paternal 

rejection and social skills. The reason for parents’ rejection 

might be the parents’ warmth, neglect, affection and rejection 

is equal for all the children because of their own nature, 

personality and circumstances. Few previous studies also 

found no gender differences in their study with respect to 

Hostility, indifference warmth and rejection of mothers’ 

towards their children (Anjum, 2009; Kausar& Kazmi, 2011). 

However, their findings suggested a difference of father’s 

rejection towards their children. They were more rejecting 

towards their sons in comparison with daughters. 

Additionally, current era focus on equal socialization 

practices for both genders; hence no difference was found. 

Further results suggested that perception of maternal and 

paternal rejection was higher in Low grade primary school 

students having joint family systems in comparison with 

nuclear families. The reason might be extra responsibilities of 

parents and over involvement of other members of the family. 

In joint family system, every member of the family tries to 

teach children from their own thinking, which leads towards 

confused thinking in children (Khatoon & Muhammad, 2009). 

Moreover, it was found that joint families’ low grade 

primary school students were high on social skills. 

Considering the potential negative effects of joint families, it 

is important to take into account the positive aspects. In Joint 

family system children learn more interpersonal and social 

skills from their extended family. Research evidence (Sahar & 

Muzaffar, 2017; Sevak, 2016) shows good social adjustment 
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and social skills in individuals belonging to joint family 

system.  

Moreover, results provided a support as there was a 

difference seen in terms of parental rejection (maternal and 

paternal) and social skills of on the basis family size and 

family income. Primary school students with low grades 

having large families and low income faced more rejection. 

Malik (2010) also supported the fact that in large families, 

parental neglect and abuse is more common. Nefise and 

Mehmat (2010) concluded that lower and upper 

socioeconomic status and number of children were correlated 

to their acceptance-rejection behaviors. Students who belong 

to low income families are often exposed to housing issues, 

economic insecurity and employment issues which result in 

increased stress and minimal family interaction because of 

lack of time (Raver, 2002). Further, it was found that students 

belonging to large families had more social skills. Having 

more members in the family promote interpersonal skills. 

Elder siblings serve as a model and child observes their 

interaction styles which help in better socialization. High 

social skills in high income families were reported which 

indicates that family income serves as a source of learning 

social skills. 

Limitations  

1. Sample size was less and the area of sampling was 

limited to one city only. It should be extended to 

increase the generalization of the study. 

2. Students’ social skills were examined with 

reference to parental acceptance rejection only; 

more constructs should have been studied to have a 

vast understanding. 

Implications 

Despite the potential limitations of current study, the 

results would help to understand the role of parental attitude 

(positive or negative) towards children and the impact they 

have on social practices of children. Low grade students who 

are already far behind in terms of education, the behavior of 

their parents need to be understood and improved to enhance 

their socialization. Family centered Programs and workshops 

for training of parents have been evidenced to be an effective 

strategy to promote positive and healthy parental behavior 

towards their children not only in terms of social skills but 

also regarding academic difficulties. They may be warned 

about the negative consequences of their neglect and rejection 

toward children. School psychologist can play an effective 

role in promoting parental engagement in school system by 

providing consultation regarding childcare and socialization 

practices of overall family. They can design outreach 

programs specifically for the students and family of low 

achievers. Overall, both teachers and parents should work 

together in providing social support to students and enhancing 

socialization practices of students to avoid low academic 

achievement. Above all, it is very important that the 

institution takes necessary educational actions that covers and 

improve the psychological areas of the students. As a result, 

the social and academic competence along with their 

academic achievement can be increased. This study would 

also lead the institutions who are working for the 

enhancement of awareness among parents about their child 

rearing styles. The findings would also add in understanding 

of potential effects of demographics and role of family 

structure in development of parental behavior and 

socialization practices of children.Overall, findings provide 

important implications for a holistic approach to incorporate 

parents’ awareness and involvement in children’s education. 
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